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Abstract

Issues regarding native and non-native speakers of English are an
importani topic in English Language Teaching (ELT). Since Kachru
established the three circles of English in 1985, criticisms of the circles
have been raised as to whether speakers froim some countries such as

Singapore and India could be categorised as native speakers of English. In

this study, attitudes towards perception of native speakers of English were
examined. Twenty students were randomly selected to voluntarily
participate in the study. They were asked tc¢ listen o short recordings made
by six speakers from various nationalities. They were also asked to
complete a cuestionnaire about each recording to elicit their attitudes
regarding the voices they heard. The resulis showed implications of
problemnatic attitudes towards the concept ¢f English as an international
language (EiL) and English as a lingua franca (£LF). Pedagogical
recommendations are discussed to offer assisitance o Thai students in

relation ic adoption of English pronunciation maodeis.

Keywords: Native speakers of English, Englisn as a lingua franca, English

Pronunciation

* Ph.D. student completing Docior of Philosophy in English Language Teaching at
Assumption University



msAsIBMsUyLEMansia:doaumans TN 21 ouui - 35
UNSIAY - IULEU 2556

unAnta
dszisuigaiuFednldnmdangmiunisusduasdiflaldnm

] '
o ¥ = 0 o <

fangeniunimusiuluwideida Ay lunisaaunisndenge ALiTeusas
4

14
] [
<4 o =3

o a 4 o [ = =
AtndgnisteAaeglfairanuadinFasaenanresntmdanguaulull a.a.
1985 dunaliiiadadnindiansalifeaiuuuiAnizesanantesnisdang il
TnafAnufiniudy vsdsana iy Ussmeagealdfusslsana@ube avdn
o o o . My 4 me X Xa
aglunguilszmanldnrwrdangmbunwudliviald uddeguildnm
o ad o ydey o ) o o
wauasfgafugnldnrudeangmiunimiud Tnansquaniaantdndnm
o oz 1 o PV I e Y o Y
{19u 20 AU AN ladauien@deTuil TaindnssesiaBesdntacdyn 6
auntinuglunslnmdanguiuansaaiu uasind@nwnsanuuusenni
A d o o . = g o ado 4 a0y o
MngatudaedausiazidaainaldlunsdneeauasninAns draidadn
] = = e Qy dn’ - | dl o’ 1% = o <8 dld
wiaziden wasdAdeTuiluansliviudlyuinasfuiauafiveaindnmng
plauuAnFed nedenelugurnimdlszna vuddeildalisuede
wuzidunisaauieiluiuandasmaaindnwnaluntsdagluuunng
aandesmmndeanguimnzindategniad

awman: §lfnmdangeilunsul, mwdangelugiusnmisdslsana,
maaniAtnn SN

1. Infroduction

The issues regarding native and non-native speakers cf English are
important in English language teaching. While there are still people who are
of the opinion that native speakers of English from the inner circle of English
proposed by Kachru (1985) are superior to those non-native speakers of
English who come from either the outer circle or the expanding circles,
there is also no denial that the role of English as an international language
or the concept of English as a lingua franca have played a significant part
in modern English language teaching. In fact, Graddol (2006) suggested

that the number of people who speak English as a second or foreign
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language outnumbered the number of people who use it as their first
fanguage. Nevertheless, in many countries including Thailand, native
speakers of English are perceived to be better than non-native speakers of
English, especially in English language teaching (Todd, 2006, p.1). This
paper investigates attitudes of students towards pronunciation of native
speakers of English compared to non-native speakers of English in order to
answer the jollowing research guestions:

1. What are the students’ attitudes towards native speakers of English?

2. What are the students’ attitudes towards non-native speakers of
English?

3. How do pronunciation models of English affect students’

pronunciation learning outcome?

2. Literature Review

2.1. English as an International Language

Al present, there is no denial that English is being used all
around the world. Kachru (1985) proposed the circles of English, which
consist of the inner, the outer and the expanding circles. Although Kachru's
proposal is mainly based on geography in which it has received criticisms
and would be argued against by a number of linguists such as those who
believe that some countries such as India and Singapore can be
considered as inner circle countries. This argument was initiated by some
linguists who believed that English was no longer the language owned by
the inner circle countries. For example, Smith (1983, p. 2) stated that
English now belongs to the international community; it is not the language of
the sc-called native speakers of English anymore. (Note that the notion of
native and non-native speakers of English will be discussed later in this
chapter). The argument for the concept of English as an international

English is further supported in the quote by Brumfit (1995, p.16):
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“Not only has ‘English’ become international in the last half century,
but scholarship about English has also become international: the
ownership of an interest in English has become internationa!. We are
no longer a language community which is associated with a national
community or even with a family of nations such as the

commonwealth aspired to be”

As it can be seen by the argument proposed by the two
scholars above, it is not surprising that such argument is becoming popular
in English language teaching. This is because itis a known fact that English
is not only used in the United Kingdorn or the United States anymore, but it
is used almost everywhere in the world. For example, Punthumasen (2007,
p. 3) stated that Thailand recognises English as a global language and it is
taught as the first foreign language at schools.

Another term that is usually found in the study of modern
English language is “English as a lingua franca”. Uniike the Englishi as an
international language concept, which mainly means non-native to non-
native English communication, Seidlhofer (2001, pp.143-144) as cited in O'
Keefe et al (2007, p. 28) explained that English as a lingua franca refers to
the means of communication for speakers whose language is not the
speakers’ native language. This means that English as a lingua franca can
be a conversation between a non-native English speaker and a non-native
English speaker or between a non-native English speaker and a native
English speaker. This is often the case it places such as Thailand. Prapasit
(2003, p. 28) stated that English is commonly used by Thai nationals with
foreign nationals in large cities such as Bangkok. To consider Prapasit's
statement, foreign nationals who communicate with Thai speakers of
English can be either native speakears of English or non-native ones.
Therefore, Thai speakers of £nglish are not limited to one form of English

that is native English model; therefore, in relation to the teaching of English:
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“The gist of Kacru's proposal has been that in teaching English to L2
learners, teachers should expose their students to not only the main
stream of English but also to a wide variety of Englishes that, in some

case, may be more relevanl to those learners, professionally and

acadermically” (Saengboon, 2002, p. 48)

This means that it is important for teachers to ensure that both
native and non-native forms of English are introduced in class particularly
non-native models, which may be more appropriate to some students in
certain countries than the native spsaker model. The issues around native
and non-native speakers of English are discussed in the next topic.

2.2. Relation between Native and Non-native Speakers of English

Some scholars raise some guestions such as who are
considered native speakers of English and what are the criteria to consider
ones as native speakers of English. For many English language learners,
their'goal is tc approximate their pronunciation as close as possible to that
of a native speaker of English (Timmins, 2002 as cited in O'Keefe et al.,
2007, p. 27). Nevertheless, some scholars such as Jenkins (2000, p. 1) has
argued that it is unrealistic and unnecessary in the international use of
English for an English language learner to aim for the native-like
pronunciation. Radwanska-William (2008, p. 140) initiated the idea that the
native speaker concept is simply used in a metaphorical sense. A persof
can be considered as a native speaker of English from either a linguistic
point of view or a sociolinguistic point of view.

From a linguistic point of view, there is an argument whether a
native speaker of English, in a traditional sense referring to speakers of
English from an inner circle country possesses superior linguistic
competence than a non-native speaker of English. Chomsky believed that

non-native speakers of English were imperfect, unreliable and that they did
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not have the knowledge of an idealised speaker-hearer in which native
speakers of English did (Radwanska-William, 2008). Nevertheless, this
notion is in the decline. As Davies (2003, p. 8) stated that

“a highly proficient non-native speaker may also have acquired both
linguistic and communicative competence and be, therefore, in terms

of what is required in formal higher education and in intuitions about

Standard English, indistinguishable from a natlive speaker”.

Todd (2006, p. 7) conducted research ‘about using native
speakers as a model of English proficiency by exploring their
linguistic competence (writing skills) of native English
speakers. He found in his study that native speakers of English
could not be relied upon due to some caveats concerning
some linguistic mistakes made by the native speakers. That is,
according to Todd’s study, native speakers made some
spelling mistakes and grammatical mistakes that would lead to
students obtaining incorrect information. On the other hand, a
proficient non-native speakers may be very careful when using
English’ and that they may make less mistakes when teaching
students. The term native speaker may not be necessarily used
to distinguish the two types of speakers; therefore, supporting
the concept proposed by Radwanska-William — native speaker
as a metaphor,

From a sociolinguistic aspect, the concept of native speaker is
simply a social condition. It is normal for a language community to consider
its members as native speakers and outsiders as non-native speakers. That
is being a native speaker may be based primarily on the attitudes of
members of a community (Davies, 2003, p. 57). Higgins (2003, p. 616)
explained that the concept of native and non-native speaker is “more of a

social construction than a linguistically based parameter and have asserted
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that speakers’ own ideological stances toward their linguistic identities
should be more significant than the label they are given by others” Thus,
anyone can e a native speaker of English from a sociolinguistic point of
view as it seems to depend upon the attitudes of members of the group and
their feelings of identity.

2.3. Students’ Attitudes and Impact on Learning English Pronunciation

There are a number of factors that can affect one’s ability to
learn English pronunciation such as age, native language, exposure to the
English language, identity, attitude and so on. In this research, the focus is
placed upon the attitude factor. It is important here to define what it is
meant by the term attitude. Allport (1935) defined attitude as a state of
readiness of a mental and neural condition through  experiences that are
related to objects or situations. Thurstone (1946) as cited in Rinswat (1998,
p. 45) defined attitude as “the intensity of positive or negative effect toward
a psychological object” and “[a] psychological object means a symbol,
person, phrase, slogan, oridea about which people can differ with respect
to positive or negative effect”. It can be seen that both definitions of the
term attitucie involves a mental or psychological state derived from various
experiences. In this research, an attitude means a positive or negative
perception or state of mind towards native and non-native English
pronunciation.

Zhang (2009, p. 41) stated that students with negative attitudes
towards learning a language could be influenced negatively by such
attitudes. For example, Punthumasen (2007, p. 4) claimed that one factor
that led Thai students to unsuccessful or unsatisfactory outcomes in
learning English was their attitude, which was the fact that they found the
subject matter boring.

Attitudes of a listener can also impact on how he/she decodes
information. For example, Kachi (2004) conducted interviews and word-for-

word dictation tasks on Chinese, Japanese and Indian speakers of English.
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Kachi asked speakers from the three English backgrounds to listen to a
recording of Japanese-accented English. The results from the interviews
revealed that the Chinese and the Japanese speakers found the recording
easier to understand as they were more sympathetic towards the Japanese
accent. On the other hand, the Indians did not have a positive attitude
towards the Japanese accent; therefore, rated the Japanese recording very
poorly. An important aspect of students’ attitudes that is worth considering
is the attitudes towards learning English as a second or foreign language.
This means it is possible that students' failure to master English
pronunciation is because they lack positive attitudes to learn (Rinswat,
1996, p. 48). For example, in Thailand, people mainly use Thai language to
communicate in their everyday life and using English is minimally required;
therefore, it is not surprising that Thai people may not necessarily have
positive attitudes or motivation tc learn English let alone English
pronunciation. Therefore, in-a pronunciation class it is important for a
teacher to help students build up their positive attitudes towards learning

pronunciation,

3. Methodology

3.1 Research design and participants

This study was a gquantitative approach consisting of 20
second year students of the Airline Business programme, Suan Dusit
Rajabhat University where the researcher is a full-time lecturer. The
students were asked to listen to recordings made by speakers of English
from various nationalities from ths three circles proposed by Kachru. This
means that there would be a variety of native and non-native pronunciation
models. While listening to each recording, the students were asked to write

down a short statement they had from the recording. In addition,
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immediately after each recording, the students were asked to rate the
comprehensibility of each recording in order to find the pronunciation
models that were easier for them to understand. Towards the end of the
comprehensibility test, students were to, in their own opinions, decide
whether each recording they had listened to was spoken by a native
speaker of English or a non-native speaker of English. Finally, students
were asked to complete questionnaires regarding their attifudes towards
native speakers of English and non-native speakers of English.
3.2 Research instruments

3.2.1 Intelligibility test. The intelligibility test was used to
measure how intelligible students were in relation to their listening skills. It
was also used to test whether students were able to identify a native and
non-native speaker of English. The test was made of six recordings of
statements produced by six speakers comprising an Australian, a New
Zealander, a Filipino, an Indian, a Chinese, and a Thai. This selection is in
accordance with the Circles of English with Australia and New Zealand
being the inner circle, The Philippines and India being the outer circle and
China and Thailand being the expanding circle. Each speaker will produced
six similar statements in which each statement was made up of no less than
seven words but not more than nine words tc assist students with their
working memory as suggested by the ‘Magical Number Seven, Plus or
Minus Two' rule of George A. Miller (1956). These were also common
statements that the students in the airlines business area often hear in their
daily conversations or classrooms.

3.2.2. Comprehensibility test. The comprehensibility test was
used to measure the students’ comprehensibility in relation to the six
recardings they heard. A Likert Scale was used {o measure students’
comprehensibility ranging from (1) The voice is difficult for me to understand,

{2) The voice is a little difficult for me tc understand, (3) The voice is neither
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difficult nor easy for me to understand, (4) The voice is quite easy for me to
understand and 5: The voice is very easy for me to understand.

3.2.3 Questionnaires. The questionnaire method was used to
elicit the students’ attitudes about each recording they heard. The
questionnaires were also used to explore their attitudes about various
pronunciation models they preferred including both native and non-native

speakers of English.

4. Results and Analysis

in the intelligibility test, students were asked to write down the six
statements they heard. The first statement “ladies and gentlemen, welcome
aboard flight QF2 to Bangkck” produced by the Chinese speaker of

5

English. Eighteen students wrote down *... welcome about flight QF2 ...”
instead of “... welcome aboard flight QF2”. This is because the Chinese
speaker pronounced the term “aboard” very close to how the word “about”
is pronounced. The other two students could not identify that part of the first
statement. The second statement “gocd morning ladies and gentlemen, it's
your captain speaking”. Most students had difficulty identifying the second
part of the sentence “it's your captain speaking”. The Filipino speaker
emphasised the word “speaking” at the end of the statement making the
words preceding it lightly difficuity for the students to identify. As for the
statements produced by the New Zealander, Thai and Indian, most
students managed to write down what they heard from each recording
correctly. However, the statement produced by the native Australian
speaker appeared to be most difficult to the students. Most students were
able to identify the first part of the statement “ladies and gentlemen”.
Neverthetess, the rest of the statement “... welcome aboard flight QF1 to

Brisbane” was not written down by most students.



JsensInmsuLsemansSiesdonumans U 21 ouul 35
WNSIL - IUUIEU 2656

59

Table 1 below indicates the results regarding the students’ ability to guess
or ideniify whether the voices they heard were produced by native or non-
native speakers of English. The first statement was produced by the Chinese
speaker of English in which 65% of the students identified the voice
oroduced oy the Chinese speaker as non-native speaker of English. The
voice produced by the speaker of English from the Philippines was believed
to be the voice of a native speaker of English from 70% of the students and
85% stated ihat the voice of the New Zealander was ihe voice of a native
speaker of English. In the case of the Indian speaker, it was clear to the
siudents that it was the voice produced by a non-naiive speaker of English
with 80% stating the Indian voice o belong to a non-native speaker. The
percentage is higher reaching up to 95%, in the case of the Thai speaker of
English being a non-native speaker of £nglish. As for the Australian
speaker, 85% of the students believed it to belong to the native

pronuniciation rmodel.

Table 1: identifying Nalive and Mon-native Speakers of English
| Sentence 1 Nationality NS NNS
1 | Chinese | 35% 65%
2 Philippine [ 70% 30%
2 New Zealander |  85% 15%
4 indian o 10% 0%
5 Australian [ 85% 15%
6 Thai 5% 95%
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Table 2 demonstrates the students’ comprehensibility level regarding

the recordings they heard in the intelligibility test. The results indicated that

the two native speakers of English from New Zealand (20%) and Australia
(35%) were rated most difficult to understand. On the other hand, the Thai

speaker of English (5%) and the Indian speaker of English (5%) were rated

very difficult to understand. It is interesting to see that only 5% of the

students rated the Australian voice to be the easiest to understand and the

New Zealand pronunciation, another native model, was found to be the

easiest to understand (15%). In this study, the Thai speaker of English was

rated as having the easiest voice to understand (45%). The other non-native

pronunciation models were rated easier than native ones - the Indian (30%)

and the Chinese (20%).

Table 2: Comprehensibility Rating Results

Rating Descriptions

Statement No.

3

1 2 4 5 8
Chinese |Philippine Ze::g:der indian |Australian| Thai
. The voice is difficult for me
to understand 10% | 15% | 20% 5% 35% 5%
. The voice is a little difficult for me
to understand 20% | 55% | 30% 5% 20% -
. The voice is neither difficult nor
easy for me to understand 45% | 20% | 25% 25% 40% 25%
. The voice is quite easy for me
to understand 15% | 10% | 20% 35% - 25%
. The vaice is very easy for me
to understand 20% - 15% 30% 5% 45%
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Table 3 shows the students’ attitudes towards native and non-native
speakers of English as a teacher. 75% of the students preferred teachers
who were native speakers of English and 70% stated that they felt more
comfortable and that it was easier learning pronunciation with native
speakers of £nglish. It is interesting to note that students did not have
strong negative attitudes towards non-native speakers of English as 70%
responded ‘neutral’ to the attitude of dislike towards the non-native speaker
model. Only 10% of the students felt that native speakers of English were
easier to understand. However, one aspect about the native speakers of
English that all students agreed upon was the fact that native speaker
pronunciation holds more prestige. This is not surprising when 75% of the
students stated that they would like to be able to sound like a native
speaker of English. The majority of students were of the opinion that English
was an-important factor in life as 95% of them disagreed with the fact that
English-was not an important language to learn. Another interesting finding
is that only 5% of the students reported that to be successful in speaking
English, one would have to be able to speak like a native speaker of

English.
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Table 3: Students’ Attitudes towards Native and Non-Native Speakers of
English
Questions Agree | Neutral | Disagree

1. | prefer teachers who are native speakers* of English. 75% 20% 5%
2. [ feel more comfortable or find it easier learhing

pronunciation with native speakers of English. 70% 30%
3. | donot like the way non-native speakers of English speak. 15% 70% 15%
4. |find it easier listening to native: speakers** of English

as compared to non-native ones. 10% 50% 40%
5. | find the way of speaking of native speakers of

English more attractive than non-native ones. 100% - -
8. | would prefer to be able to speak like a native

speaker of English. 75% 25% -
7. 'would feel embarrassed or less confident

if | could not sound like a native speaker of English. 50% 25% 25%
8. Because I do not sound like a native speaker so

| feel less confident speaking English. 70% 25% 5%
9. | do not like learning English so trying to sound like

a native speaker of English is not important to me. - 5% 95%
10. | think the only way to become successful in speaking

English is to be able to sound like a native

speaker of English. 5% 30% 65%
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The following section is the responses of students in relation to their
attitudes towards native and non-native speakers of English.

1. Do you want to learn English pronunciation with native or non-
native English teachers? Why?

The majority of students’ responses were in favour of the native
English teachers. They were of the opinion that they would rather learn
English pronunciation with native speakers of English rather than non-native
speakers of English because they believed native speakers were the owner
of the English language; therefore, they would have accurate English
pronunciation. They also thought that native speakers of English had
‘correct’ Engtish accent. Nevertheless, in their mind, native speakers of
English meant foreign nationals (Caucasian) in which this could mean any
European speakers ‘of English. Only two students stated that they would
rather learmn English pronunciation with Thai teachers as they believed that
this would be easier for them in terms of less misunderstanding and
opportunities to ask questions.

2. Do you want to be able to speak English like a native speaker of
English oris it not important to you? Why?

Most students responded “yes, | would like to be able to speak
English like a native speaker of English”. The majority of the respondents
stated that they would like to sound like a native speaker of English
because they would like to be able to communicate with foreign nationals.
Some stated that they would like to speak like a native speaker of Engiish
because they would like to have a correct English accent. Others reported
that they believed being able 1o speak like a native speaker of English
would be beneficial to their future career. One student stated that he would
like to speak like a native speaker of Engiish because the accent sounded
‘smart’. There were two students who responded negatively towards the

native speaker of English pronunciation model. They stated that being able
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to speak English like a native speaker was not necessary as they only
wanted to be able to communicate effectively in English.

3. Do you find the way native speakers of English speak easier or
more difficult to understand as compared to non-native speakers of
English? Why?

More than half of the students produced negative responses towards
native speakers of English. They stated that it was more difficult listening to
native speakers of English because native speakers of English often speak
too fast making it difficult 1o understand. Some stated that they were not
familiar with native speaker accents, which made it difficult for them to
understand when listening to native speakers of English speak. A few
students, although agreed with the fact that native speakers of English were
more difficult to understand, they enjoyed listening to the speech produced
by native speakers of English because it sounded more authentic. Only few
students stated that native speakers of English were easier to understand
and their reason was native speakers of English had ‘correct’ accent.

4. What do think will-rnake you a successful speaker of English?

All of the students’ reskponses indicated that it was important for
learners to practise English by speaking and listening to English. More than
half of the students stated that practising or learning English with foreign
nationals, listening to foreign nationais, watching or listenirg to foreign
movies or music would help them to become successful speakers of
English. Some stated that to be successful they would have to know more

vocabulary.

5. Conclusions

The findings from this research indicate that most students were able

to identify who native speakers of English were in accordance with Kachru's
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circles of English, but this is not absolute as many of them regarded
speakers from the Philippines as native speakers of English and even as
high as 35% thought that the Chinese speaker was a native speaker of
English. Therefore, it is possible to draw a conclusion that pronunciation
alone is not enough for students to identify which recording was produced
by a native speaker of English; therefore, it would be possible for them to
form an opinion that speakers of English from the Philippines were native
speakers of English and for some students this could be speakers of
English from China, India or even Thailand. According to the
comprehensibility test made by the students, the two native speakers of
English (Australian and New Zealander) were rated as the most difficult to
understand whereas non-native speakers of English such as the Thai and
the Indian were rated as very easy to understand. The twenty students did
not do well understanding the pronunciation model produced by the
Australian and the New Zealander. They performed well for the non-native
speaker model particularly the Thai pronunciation. As a resuit, it could be
concluded that, maybe the native speaker model is not appropriate as the
standard for all to follow in Thailand. In other words, it should not be the
only pronunciation model that students are encouraged to follow as other
non-native pronunciation models may be more appropriate. If non-native
pronunciation models are not considered as negative or less prestigious
models, it might be possible that the students’ performance may not be as
low as how it is now. If a scholar such as Jennifer Jenkins who stated that a
native speaker pronunciation model is not only necessary but also
unrealistic is correct, perhaps it would be more realistic to achieve a non-
native pronunciation model. Therefore, pronunciation models do have an
impact upon students’ learning outcome, which is the answer to research

question number 3. The results from the questionnaires help in relation to
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the answers to research questions number 2 and 3. This is because they
indicate that most students tave positive attitudes towards a native speaker
pronunciation model and most of them would prefer to have such
pronunciation model. The non-native pronunciation models are less popular
although they are not complately unwanted as some students did not mind
the idea of having a non-native speaker model. This is because they were
more interested in the idea of successful communication rather than trying
to sound like a native speaker of English. Choosing a pronunciation model
is an important step for students, it is essential that teachers inform the
students that non-native pronunciation'models are not wrong and that they

may even be more appropriate perticularly in a non-native speaker context.
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